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Abstract: This study aims to analyze the profile of science process skills 
through the implementations of  project-based learning integrated education 
for sustainable development on acid-base material. The aim of the project is to 
create a natural acid-base indicator that can determine the pH range of various 
solutions and the concentration of a solution using the titration method. This 
study uses a qualitative research method, the interpretive paradigm with the 
research subjects of XI IPA students in Jakarta totaling 29 people. Data 
collection techniques are carried out by class observation, reflective journals 
of student, interviews, and tests of science process skills. The results showed 
that science process skills arises during learning and were classified as very 
good with an average value of 86.99% according to observations and classified 
as good with an average value of 72.26% in the test of science process skills. 
Students apply the education for sustainable development (ESD) concept 
during the project by choosing safe solvents and conducting small-scale 
experiments to reduce the waste produced. The application of this project is 
expected to make students have the skills of a researcher by paying attention 
to sustainable development in every decision they make during learning.  

 

Copyright: © 2023 by the authors. This is an open-access article distributed under the 
terms of the Creative Commons Attribution-NonCommercial 4.0 International License. 
(https://creativecommons.org/licenses/by-nc/4.0/) 

 
 
1. Introduction 

The concept of education for sustainable development (ESD) has three pillars namely 
environmental, economic and social (Svanström, M., Lozano-García, F. J., & Rowe, 2008; Olsson et 
al., 2016; Sinakou et al., 2019). The introduction of this concept is expected to make students 
responsible for the environment in making decisions related to economic and social issues (Jegstad 
& Sinnes, 2015). This is important because the knowledge instilled in students today will influence 
the decisions they make in the future. 21st-century competency is also a demand that must be 
mastered by students in this era, such as critical thinking, creativity, collaboration, and 
communication. School is one place to develop this competence through the learning process. One 
learning model that can develop 21st-century competence is project-based learning (PjBL). (Amaral 
et al., 2015; Kızkapan & Bektaş, 2017; Sumarni, 2015). 

Every stage of PjBL conditions students to be actively involved in solving problems by 
producing products. Through investigation, the use of tools and learning media this learning is 
able to improve skills in investigating or process science skills such as formulating problems, 
designing experiments, making products, testing products through experiments and then 
communicating project work (Septiani, A., & Rustaman, 2017; Yalçin et al., 2009; Yam & Rossini, 
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2010). Increasing these skills also helps build knowledge that involves the ability to think skills, 
creative thinking skills and problem-solving skills (Özgelen, 2012; Temiz, B. K., Taşar, M. F., & Tan, 
2006). 

PjBL learning is right to be integrated with the ESD concept to train students to make decisions. 
Like  Kricsfalusy et al. (2018) said that provide students with opportunities to acquire knowledge 
and skills to better address sustainability challenges. One application of ESD in chemistry 
education is carried out by presenting four ESD strategies, namely: Adopting green chemistry, 
incorporating ESD content in learning, incorporating socioscientific issues, utilizing chemical 
learning as part of developing ESD-based school culture (Burmeister et al., 2012). 

Acid-base material that has wide applications such as using chemical compounds in 
households and the chemical industry impacts the environment (Cigdemoglu, C., Arslan, H. O., & 
Cam, 2017). The characteristics also require an experimental method and are proven to be able to 
train students to produce products (Addiin, Redjeki, 2014). Duda, H. J., Susilo, H., & Newcombe 
(2018) said that he stage of project carried out by the experimental method gave rise to science 
process skills. Based on these characteristics, the application of an integrated ESD chemical content 
is carried out through a project to produce natural acid-base indicators that adopt the principle of 
green chemistry. This research is expected to make students trained in making projects by applying 
the concept of ESD to practice science process skills.  

 
2. Research Methodology  
 

Qualitative methods with interpretive paradigms have applied the descriptions, views, 
and explanations regarding the profile of science process skills. Interpretative research allows 
researchers to collect data from various sources, as long as the data collected is still in the context 
of the research conducted (A. S. Thomas, 1998). The research subjects in this study were 29 students 
of XI Science class in Jakarta, who was accustomed to experimenting with work procedures, tools 
and materials available at the student's desk. The steps of student’s project can be seen in Figure 1. 
Learning begins with giving a discourse on chemical content related to environmental issues 
related to acid-base material such as acid rain, detergent waste and the use of synthetic indicators 
in schools. 

 
 
 
 
 

 

 

 

 

 

 

 
 
Figure 1. Project Learning Syntax 
 

Learning is done following the syntax of PjBL for 6 meetings. Learning begins with giving a 
discourse on chemical content related to environmental issues related to acid-base material such as acid rain, 
detergent waste and the use of synthetic indicators in schools. Next, the teacher explained the concept of ESD. 
ESD integration in learning is carried out by incorporating ESD content into learning and applying the 
principles of green chemistry in the laboratory in the form of prevention of waste generation, safe chemical 
product design, use of renewable raw materials, safe use of solvents, and design of easily degraded 
chemicals. Through the discourse, students are directed to find problems and formulate problems 
to replace synthetic indicators with natural indicators in groups with members of 3-4 people. 
 At the second meeting, each group planned the making of natural indicators and 
compiled a schedule and reported it to the teacher. Project planning is done by searching for 
information through Google and YouTube. At the end of the lesson the teacher notifies students 
that at the next meeting, the natural indicators made by students will be reacted with various pH 
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solutions to determine the change in indicator color at various pH so that at the front meeting each 
group carries a camera. At the third meeting, students bring plants that will become natural 
indicators and work in groups. The tools needed by all groups have been prepared based on the 
previous meeting report so students must take the necessary tools themselves. After that students 
react natural indicators with a solution of pH 1-14 to obtain a standard color from natural acid-
base indicators at each pH. The color change that occurs is documented to be a pH scale that will 
be used for the next meeting. 
 At the fourth meeting, the products made by each group were tested to determine the 
pH range of several solutions such as soap solution, lime juice, rainwater, NaOH, HCl, NH3 and 
CH3COOH solutions of 0.1 M. After obtaining the data, the teacher guiding students to calculate 
the pH of a solution known for their concentration and compare with the results of the experiment. 
At the fifth meeting, students test natural indicators to determine the concentration of acid or base 
through the titration method. The experiment was carried out like 2-3 times using the natural 
indicator of jambolan fruit skin as much as 6 drops at 10 mL titrant as a comparison. At the sixth 
meeting, each group reports the results of the project work to the entire class. Some groups present 
reports in the form of powerpoints and some in the form of videos. In this presentation, each group 
presents work methods to conclusions regarding the ability of natural indicators to determine the 
pH range of the solution and the titration method. Other students are given the opportunity to 
give the question to each other and the teacher help the group to answer questions that cannot be 
answered. 

In this research, test questions, observation sheets, interviews, and reflective journals used 
to collect data profile on students' science process skills in the form of formulating hypothesis, 
asking questions, designing experiments, using tools and materials, experiments conducting, 
observing, classifying, applying concepts, interpreting and communicating. Test questions are 
used to analyze science process skills through students' understanding of acid-base material. The 
observation sheet was used by two observers to assess students during learning, reflective journals 
to find out what was felt at the end of each lesson and interview to find out in depth the reasons 
for each activity by students during learning. 

Interviews were carried out in two ways, first carried out using a mobile messenger when 
the research subjects were unable to conduct direct interviews and second interviews conducted 
in groups with the help of a voice recorder to prevent data loss and facilitate researchers to capture 
the connection answers between group members. Interviews were conducted to explore the 
reasons students answer questions in tests and reflective journals. Group interviews take 30-45 
minutes. 

After the data is collected, the data is analyzed by data reduction, presentation, and 
conclusion drawing. Data obtained through test and observation questions are processed to 
produce presentations of students' science process skills while reflective journals and interviews 
are reduced to selecting data that is suitable for research purposes. The results of the reduction are 
presented in descriptive and diagrams. 

 
3. Result and Discussion  

 
Based on observations by observers, students' science process skills are classified as very 

good with 86.99% presentation while based on the results of process skills tests are classified as 
good with a presentation of 72.26%. The detailed results of observations and tests of science process 
skills are found in Figure 2.  
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Figure 2. Profile of Science Process Skills of Students 
 
 

 
Figure 3. Profile of Science Process Skills in Project Based Learning 
 

The results indicate that the skills of interpreting data, observing, composing hypothesis 
and applying concepts are relatively low compared to other skills. The profile of science process 
skills observed during learning with the PjBL model is shown in Figure 3 with the following 
details: 

 
Formulating hypothesis. This skill is observed at the formulating questions stage.  This skill arises 
in 81.67% based on observations and 60.83% based on test questions. At the beginning of learning 
it was observed that some students had difficulty in making hypotheses and need teacher 
guidance. while some students make the hypothesis well by paying attention to the ESD concept 
in making the project. Making hypotheses is a skill they have learned in Bahasa Indonesian lessons 
but it is observed that some students have difficulty using good sentence structures. This is in line 
with (Akinbobola & Afolabi, 2010) that the difficulty of making a hypothesis occurs because it is 
not used to being trained in learning. Some results of observation, interview and reflection journals 
on formulating hypothesis can be seen in Table 1. 
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Table 1. Results of observation, interview and reflection journals on formulating hypothesis 

Source Statement 

Observation 
sheet 

"The skill of composing hypothesis for some students is not yet good. Students are able to 
make a hypothesis as answers to the formulation problem but the sentence structure is 
incorrect." (Observer 2, January 28, 2019) 

Reflective 
Journal 

"The hypothesis is clear and directed, namely about natural acid-base indicators that can 
determine pH by reducing waste use, especially synthetic chemical waste, so the principle 
of ESD here is to protect the environment from being polluted and to be able to measure 
the pH of the solution can also be with natural, more environmentally friendly and 
cheaper." (Student 14, 8 January 2019). 

Interview "Making a hypothesis is quite difficult because I am not too able to choose every word and 
arrange it into a hypothesis. However, with group discussions and the help of friends, we 
can hypothesize the given discourse." (Student 9, 10 February 2019). 

 
Although based on the answers to the test questions it was observed that the hypothesis-

making skills were lower than the results of the observation, but students who at the beginning of 
the study did not really understand the hypothesis were now able to make hypothesis better. This 
is in accordance with the research by Maghfiroh et al. (2016) that formulating hypotheses is well 
trained through PjBL learning. 

After making a hypothesis, students can then continue the process of making the product. 
As said by Septiani, A., & Rustaman (2017) that hypothesis skills at the beginning of the project are 
carried out by understanding the problem in the discourse and knowing the variables to be studied 
Through discussion, students communicate by explaining opinions to answer questions (Rauf et 
al., 2013). 
 
Designing experiments. This skill arises in 93.33% based on observations and 89.33% based on 
test questions. This activity is not easy to do because the topic and project design of natural 
indicators are new. This makes students try and think about what designs might be appropriate. 
Applying concepts is also applied by students when modifying the designs they get from e-search 
activities. Some results of interview on designing experiments can be seen in Table 2. 
 
Table 2. Results of the interview on designing experiments 

Source Statement 

Interview "We are having trouble because it was the first time we found out about acid-base 
indicators so I had to find out about any plants, tools, and materials so that I could get an 
idea of how to make them. In fact, I also find out various kinds of variables that can be 
used to be able to compare which ones are easier and faster so that in making indicators 
can save time." (Students 27, 1 February 2019). 
 

"We crushed turmeric so that more turmeric extract because it is in accordance with the 
material of the reaction rate, namely the surface area, the finer the particles, the greater the 
surface area so the faster the reaction and a lot of turmerics to make it more concentrated." 
(Student 10, February 15, 2019). 
 

 
The hypothesis made by students is then proven by conducting a planning plan. 

Technology integration in learning is done through research activities to make students find the 
information faster like said by Shultz & Zemke (2019) that Information is very much needed in 
PjBL learning so technology plays an important role. Modification of the project design conducted 
shows that students become creative when designing experiments by exploring prior knowledge, 
namely knowledge about the concept of effect of temperature in reaction rates. This is relate by the 
research by Supasorn (2014) that through the activity of designing experiments students become 
aware of the application of chemical concepts. 

In designing the experiment, students choose the material used. The integration of the ESD 
concept that appears when students choose to use a drip plate determines that students begin to 
realize the importance of protecting the environment by reducing waste from laboratory results. 
This is in accordance with the principles of green chemistry; preventing is better to prevent waste 
than clean waste (Wardencki et al., 2005). 
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Using tools and materials. This skill arises in 88.06% based on observations and 71.67% based 
on test questions. In the usual lab activities, students often forget the names of laboratory 
equipment so they take the wrong tool. In working on the project, each group determines and 
selects the tool as needed. In addition to the use of safe solvents such as ethanol. Some results of 
interview on using tools and materials can be seen in Table 3. 
Table 3. Results of interview on using tools and materials. 

Source Statement 
Interview "Our group uses drip plates to make it easier to observe colors because there are many 

holes. If you use a glass or test tube, you will use many tools to make it more efficient." 
(Student 22, 4 February). 

 
"Aside from being white and maybe more obvious, we chose to use a drop plate because 
the less solution we use, the less waste produced." (Student 10, interview on 
February 15, 2019). 
 

 
The titration method in natural indicator testing also increases students' knowledge 

regarding the use of tools such as burettes and volumetric pipette. Through student test, the 
student states that burettes are used because the addition of titrants is done every drop with a 
regulated speed so that the practitioner can focus on changing the indicator color without having 
to count the number of droplets. This is in accordance with research by (Sumarni, 2015) that said 
that the PjBL model is a learning experience and practice to provide the tools needed to complete 
a task. 

 
Conducting experiments  

This skill arises in 92.5% learning based on observations. Knowledge of the goals and 
procedures of project execution allows students to experiment quickly and thoroughly at work. In 
addition, according to the written steps, even modifying the procedure if their trial is considered 
unsatisfactory. Modification of the project design conducted shows that students become creative 
when designing experiments by exploring prior knowledge, namely knowledge about the concept 
of reaction rates. Through the activity of designing experiments students become aware of the 
application of chemical concepts (Supasorn, 2014). Some results of interview on conducting 
experiments can be seen in Table 4. 
Table 4. Results of interview on conducting experiments. 

Source Statement 
Interview "I became more careful and cleaner when working on experiments because I didn't 

want my product to fail." (Student 10, 10 February 2019). 
 
"When doing this experiment I was trained to get the desired results. We tried using 
two solvents, apparently using ethanol resulted in an extract that produced more 
beautiful colors than using heated distilled water solvents."  (Student 9, 10 February 
2019). 

 
 
The PjBL model requires students to conduct experiments to test hypotheses. The skill of 

conducting experiments was considered very good because each group chose tools and materials 
and carried out experiments according to the steps that had been written. This is in accordance 
with research by (Maghfiroh et al., 2016) which states that the PjBL model is able to improve the 
ability to conduct experiments. 

 
Observing 

This skill arises in 97.15% based on observations and 65% based on test questions. In this 
skill there is a fairly large difference in results between observer observations and test results, 
according to the researcher this is because so far practicum activities have been carried out with 
practicum books that inform the changes that must be observed so that students are not 
accustomed to observing each change. This is in accordance with what was expressed by 
(Feyzioǧlu, 2009), that the use of practicum books makes students only focus on observations after 
the experiment. 
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In this stage students observe the experiments conducted to determine the best procedure. 
In testing natural indicators with titration methods, observing skills are seen when students 
determine the end point of the titration and the measurement of the volume of the titrant needed. 
Students must focus on the erlenmeyer solution and continue to shake so that the dripping titrant 
is homogeneous with the solution in Erlenmeyer. Some students have difficulty doing that while 
others don't. Some results of interview on observing can be seen in Table 5. 

 
Table 5. Results of interview on observing 

Source Statement 
Interview "We observed differences in color density when the purple cabbage was not smoothed 

and smoothed, we observed differences in discoloration when boiled and if the purple 
cabbage was stirred and not stirred. then we observe the color change of the purple 
cabbage indicator when it is pH 1-14. from there we observed that the smoothed, boiled 
and stirred purple was faster and the color after dropping pH 1-14 was clearer then we 
used the method of work." (Student 4, February 15, 2019). 
 
"The color change happens very quickly, just adding one drop suddenly the color can 
change, we must really focus on observing the color change." (Students 14, 9 February 
2019). 

 
"I dripped the titrant slowly, occasionally there was a change in color but when it was 
shaken the color disappeared again and then I added it again and finally the change 
changed clearly so that I had no difficulty.”  (Student 30, February 9, 2019). 

 
Measuring the volume of the titrate is important to determine the concentration of titrant. 

Through interviews, the way students observe changes in volume is by looking at the meniscus 
draw in Figure 4

  
Figure 4. Titrant Measuring 

Figure 5. One of student’s pH scale 
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Based on observation, the group uses as many senses as possible to collect data both before 
and after the experiment. This is different from the laboratory activities using a practical book that 
has written the changes that must be observed. This requires students to pay attention to the 
observed aspects. This is in accordance with Abungu et al. (2014) that in observing skills, students 
must pay attention to the observed aspects because they involve the five senses to understand 
objects. In the application of the PjBL model this time, most of the activities were carried out by 
experimentation and through laboratory activities observing the development of students 
(Hofstein et al., 2004). 
 
Classifying  

This skill arises in 87.92% based on observations and 72.66% based on test questions. In 
this research, the students classify solutions that are classified as acid or base along with the 
strength of the acid or the base. Student’s pH scale (Figure 5) helps students classify solutions 
according to the color equation observed.  

Classifying skills are considered good when distinguishing acidic and basic solutions 
based on observing the color of the indicator. However, in the classification of the strength of acid-
base solutions, it was found that some students experienced misconceptions. The exact 
classification is observed from several students who classify by applying the concept of ionization. 
Some results of interview on classifying can be seen in Table 6. 
 
 
Table 6. Results of interview on classifying 

Source Statement 
Interview "Based on the color we just have to see, if the pH is 7 means neutral, below 7 means 

acid, above 7 bases. pH 1-3 is strong acids, 4-6 weak acids, 8-11 weak bases, 12-14 strong 
bases." (Student 14, 8 February 2019). 

 
"0.1 M HCl has a pH of 1, it means that the acid is strong because it is perfectly ionized 
if CH3COOH 0.1 M turns out to use its pH indicators like pH 3 and above, it means 
that it is only slightly H+ so that it is weak".  (Student 26, 8 February 2019). 

 
Classification carried out by students depends on students' observations of changes in 

indicator colors, so that the data collected on project work must be collected and documented 
properly. The classification of solutions based on the strength of acid-base solutions is detected by 
misconceptions that occur in acid-base material. Misconceptions occur when students think the 
higher pH the stronger the base solutions and the lower pH the stronger the acidic solution. This 
is relate with previous research by  Amry & Rahayu (2017). The right concept is captured by 
students because active learning provides an opportunity to observe directly so that can reduce 
the possibility of misconceptions in acid-base material (Sesen & Tarhan, 2011). Combining 
observing skills and applying concepts has helped develop students' classifying skills. This is in 
accordance with the research of (Rahmasiwi et al., 2015) that science process skills are 
interconnected with each other.  
 
Asking question  

This skill arises in 75.42% based on observation and 75% based on a test question. This 
skill was seen when students make problem formulation, work on projects and group 
presentations. students ask questions about things they want to know both to the teacher and 
search through google. Some results of interview on asking question can be seen in Table 7. 
 
Table 7. Results of reflective journal, interview on asking question 

Source Statement 
Reflective 
journal 

"I ask because I don't understand and ask questions better because, in the end I get 
maximum results." (Student 18, 11 February 2019). 

Interview "We searched Google for some info like the best temperature to heat purple cabbage 
solvents, whether or not to boil." (Student 22, 11 February 2019). 

   
 Through PjBL with an open experimental method, students have the opportunity to 
discuss an experiment that will be carried out, develop a hypothesis and plan experiments that are 
characteristic of the research. In addition active learning such as PjBL makes active students ask, 
even though some students are still embarrassed to express their opinions in public because they 
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are embarrassed that the question is considered too easy, but in process students ask both to group 
friends and teachers. This is in accordance with what was conveyed by Wiranto in (Suryaningsih, 
2017) that the skill of asking questions arises when students ask questions to ask for an explanation, 
about what, why, how, or ask the background of the hypothesis. about how, what and why related 
to the project made, and Hofstein, Shore, & Kipnis (2004) said that experimental activities that 
provide opportunities for students to be actively involved can improve the ability to ask questions. 
 
Applying concept 

This skill arises in 88.61% based on observations and 66.25% based on test questions. 
According to the observations, the students apply ESD concepts by dispose the waste in the space 
provided and had washed and dried the practicum equipment before use to avoid contamination 
from unclean lab equipment. The interview on applying concept can be seen in Table 8. 
 
Table 8. Results of interview on applying concept. 

Source Statement 

Interview “A plant can be used as an acid-base indicator because it has a weak anthocyanin acid 
compound. Adding acid or base will shift the equilibrium so that the color changes.” 
(Student 26, 8 February 2019). 

  
 After observation and classification stage, students apply the concept to explain the 
working principle of acid-base indicators. Students are directed to apply the equilibrium concept 
to explain why indicators can change color in acids or base. A plant can be used as an acid-base 
indicator because it has a weak anthocyanin acid compound. Adding acid or base will shift the 
equilibrium so that the color changes. The application of other concepts such as the calculation of 
pH is also needed to answer whether the acid-base indicators they make are successful. 
 PjBL learning that involves experimentation makes students accustomed to applying 
concepts to complete projects.(Suhanda & Suryanto, 2016) said that PjBL can improvement of 
applying skills. 
 
Interpreting 

This skill arises in 64.79% based on observation and 76.11% based on test questions. The 
skill of students to interpret is relatively good, although not as high as other skills. This skill arises 
because students have made a hypothesis and know the purpose of the project that makes it easy 
for them to draw conclusions. Some results interview on formulating hypothesis can be seen in 
Table 9. 
 
Table 9. Results of interview on interpreting 

Source Statement 

Interview "Conclusions are made to answer the practical objectives so it is not difficult to conclude 
whether our artificial indicators failed/succeeded." (Student 14, 10 February 2019). 
 
"I think our natural indicators are successful because the concentration of HCl in the trial 
uses our indicator with the jambolan fruit skin indicator not much different after 2 trials." 
(Student 11, 10 February 2019). 

 
Collection of all data, classification, and application of concepts helps students to interpret 

the results of the experiment. This is in accordance with Abungu et al. (2014) that interpreting skills 
are cognitive abilities that make students think logically to connect the data they get during the 
experiment. 
 
Communicating 

This skill arises in 100% presentation based learning and 72.22% based on test questions 
in science process skills. Based on observations, each group actively conducts discussions during 
project planning and work. Some results interview on communicating can be seen in Table 10. 
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Table 10. Results of interview on communicating 

Source Statement 

Interview "I became more communicative because of frequent discussions with group friends about 
what to do so that the project succeeded." (Student 13, February 15, 2019). 
 
"Our group uses tables because tables are not long-winded, easy to understand, many 
people more easily understand the contents of a table than reading long sentences so that 
it is more practical but it still contains the information that is needed, also easily made." 
(Student 14, 4 February 2019). 
 
"When making indicators we do two ways and the results are different. Therefore at the 
power point, we display both of them so that friends can see and compare the results of 
our work that the ratio of cabbage to water (2: 1) results in a clearer color change." 
(Student 19, 11 February 2019). 
 

  Observation "The communication skills of students look good because students can convey what they 
have done to their friends with an attractive and easy-to-understand appearance.” 
(Observer 2, 11 February 2019) 

 
Experimental data obtained is collected by students and displayed in a form that they 

easily understand. At presentation, students' skills are assessed based on delivering presentations 
and presentations. The results of other interviews stated that students did not experience 
difficulties when communicating the results, even though they felt they were not ready at the 
presentation. 

Evaluation and reflection activities in PjBL are carried out by communicating the results 
of project work through presentations in class. Through presentation, communication is carried 
out in various forms including words, actions, graphics, symbols to describe an action or event 
(Turiman et al., 2012). Questions that arises from other students to groups making presentations 
should be higher than what is observed if students have high self-confidence (Burrows, 2017). The 
learning environment affects students' self-confidence, the prominence of active and critical 
students asking makes students feel ashamed to ask questions. 
 
4. Conclusion 

Through the integrated PjBL learning model of education for sustainable development, it 
can be concluded that the profile of science process skills of students is very good with an average 
value of 86.99% according to observations and classified as good with an average value of 72.26% 
on science process skills tests. Students apply the ESD concept during project work by choosing to 
use safe solvents and conducting small-scale experiments to reduce the waste produced. The 
application of this project is expected to make students have the skills of a researcher by paying 
attention to sustainable development in every decision they make during learning. 
 
 
References 
 
Abungu, H. E., Okere, M. I. O., & Wachanga, S. W. (2014). The Effect of Science Process Skills 

Teaching Approach on Secondary School Students’ Achievement in Chemistry in Nyando 
District, Kenya. Journal of Educational and Social Research, 4(6), 359–372. 
https://doi.org/10.5901/jesr.2014.v4n6p359 

Addiin, I., Redjeki, T., & Kimia, S. A. (2014). Penerapan model pembelajaran project based learning 
(PjBL) pada materi pokok larutan asam dan basa di kelas XI IPA 1 SMA Negeri 2 karanganyar 
tahun ajaran. Jurnal Pendidikan Kimia, 3(4), 7–16. 
http://www.jurnal.fkip.uns.ac.id/index.php/kimia/article/view/4442 



 
 
 

M. Paristiowati., Moersilah, M.M. Sthepanie./Lavoisier 2(2) 2023 60-71 
 

 

70 

 
Akinbobola, A., & Afolabi, F. (2010). Analysis of Science Process Skills in West African Senior 

Secondary School Certificate Physics Practical Examinations in Nigeria Analysis of Science 
Process Skills in West African Senior Secondary School Certificate Physics Practical 
Examinations in Niger. American-Eurasian Journal of Scientific Research, 5(August), 234–240. 

Amaral, J. A. A. do, Gonçalves, P., & Hess, A. (2015). Creating a Project-Based Learning Environment 
to Improve Project Management Skills of Graduate Students. Journal of Problem Based Learning 
in Higher Education, 3(2), 120–130. https://doi.org/10.5278/ojs.jpblhe.v0i0.1178 

Amry, U. W., & Rahayu, S. (2017). Amry, U. W., Rahayu, S., & Yahmin, Y. (2017). Analisis Miskonsepsi 
Asam Basa pada Pembelajaran Konvensional dan Dual Situated Learning Model (DSLM). 385–391. 

Blumenfeld, P. C., Soloway, E., Marx, R. W., Krajcik, J. S., Guzdial, M., & Palincsar, A. (1991). 
Motivating Project-Based Learning: Sustaining the Doing, Supporting the Learning. Educational 
Psychologist, 26(3–4), 369–398. https://doi.org/10.1080/00461520.1991.9653139 

Burmeister, M., Rauch, F., & Eilks, I. (2012). Education for Sustainable Development (ESD) and 
chemistry education. Chemistry Education Research and Practice, 13(2), 59–68. 
https://doi.org/10.1039/c1rp90060a 

Burrows, N. L. (2017). Research and Practice Students ’ perceptions of a project-based Organic 
Chemistry laboratory environment : a phenomenographic approach. Chemistry Education 
Research and Practice. https://doi.org/10.1039/C7RP00064B 

Cigdemoglu, C., Arslan, H. O., & Cam, A. (2017). cigdemoglu2017.pdf. Chemistry Education Research 
and Practice, 18(2), 288–303. 

Duda, H. J., Susilo, H., & Newcombe, P. (2018). Enhancing Different Ethnicity Science Process Skills: 
Problem-Based Learning through Practicum and Authentic Assessment. International Journal of 
Instruction, 12(1), 1207–1222. https://doi.org/10.29333/iji.2019.12177a 

Feyzioǧlu, B. (2009). An investigation of the relationship between science process skills with efficient 
laboratory use and science achievement in chemistry education. Journal of Turkish Science 
Education, 6(3), 114–132. 

Hofstein, A., Shore, R., & Kipnis, M. (2004). Providing high school chemistry students with 
opportunities to develop learning skills in an inquiry-type laboratory: A case study. 
International Journal of Science Education, 26(1), 47–62. 
https://doi.org/10.1080/0950069032000070342 

Jegstad, K. M., & Sinnes, A. T. (2015). Chemistry Teaching for the Future: A model for secondary 
chemistry education for sustainable development. International Journal of Science Education, 
37(4), 655–683. https://doi.org/10.1080/09500693.2014.1003988 

Kızkapan, O., & Bektaş, O. (2017). The Effect of Project Based Learning on Seventh Grade Students’ 
Academic Achievement. International Journal of Instruction, 10(01), 37–54. 
https://doi.org/10.12973/iji.2017.1013a 

Kricsfalusy, V., George, C., & Reed, M. G. (2018). Integrating problem- and project-based learning 
opportunities: assessing outcomes of a field course in environment and sustainability. 
Environmental Education Research, 24(4), 593–610. 
https://doi.org/10.1080/13504622.2016.1269874 

Maghfiroh, N., Susilo, H., & Gofur, A. (2016). Pengaruh Project Based Learning Terhadap 
Kerampilan Proses Sains Siswa Kelas X SMA Negeri Sidoarjo. Jurnal Pendidikan, 1(8), 1588–1593. 

Olsson, D., Gericke, N., & Chang Rundgren, S. N. (2016). The effect of implementation of education 
for sustainable development in Swedish compulsory schools – assessing pupils’ sustainability 
consciousness. Environmental Education Research, 22(2), 176–202. 
https://doi.org/10.1080/13504622.2015.1005057 

Özgelen, S. (2012). Students’ science process skills within a cognitive domain framework. Eurasia 
Journal of Mathematics, Science and Technology Education, 8(4), 283–292. 
https://doi.org/10.12973/eurasia.2012.846a 

Rahmasiwi, A., Santosari, S., & Sari, D. P. (2015). Peningkatan keterampilan proses sains siswa dalam 
pembelajaran biologi melalui penerapan model pembelajaran inkuiri di kelas XI MIA 9 (ICT) 
SMA Negeri 1 Karanganyar tahun pelajaran 2014/2015. Seminar Nasional XII Pendidikan Biologi 
FKIP UNS 2015, 9(2013), 428–433. https://media.neliti.com/media/publications/174936-ID-
none.pdf 

Rauf, R. A. A., Rasul, M. S., Mansor, A. N., Othman, Z., & Lyndon, N. (2013). Inculcation of science 
process skills in a science classroom. Asian Social Science, 9(8), 47–57. 
https://doi.org/10.5539/ass.v9n8p47 

Septiani, A., & Rustaman, N. Y. (2017). Preface: International Conference on Recent Trends in Physics 
(ICRTP 2016). Journal of Physics: Conference Series, 812(1). https://doi.org/10.1088/1742-
6596/755/1/011001 

Sesen, B. A., & Tarhan, L. (2011). Active-learning versus teacher-centered instruction for learning 
acids and bases. Research in Science and Technological Education, 29(2), 205–226. 



 
 
 

M. Paristiowati., Moersilah, M.M. Sthepanie./Lavoisier 2(2) 2023 60-75 
 

 

 

71 

https://doi.org/10.1080/02635143.2011.581630 
Shultz, G. V., & Zemke, J. M. (2019). “I Wanna Just Google It and Find the Answer”: Student 

Information Searching in a Problem-Based Inorganic Chemistry Laboratory Experiment. 
Journal of Chemical Education. https://doi.org/10.1021/acs.jchemed.8b00821 

Sinakou, E., Boeve-de Pauw, J., & Van Petegem, P. (2019). Exploring the concept of sustainable 
development within education for sustainable development: implications for ESD research and 
practice. Environment, Development and Sustainability, 21(1). https://doi.org/10.1007/s10668-
017-0032-8 

Suhanda, & Suryanto, & S. (2016). Penerapan Pembelajaran Kimia Berbasis Proyek Untuk Meningkatkan 
KPS Siswa Kleas X SMAN 2 Purworejo. 2137–2148. 

Sumarni, W. (2015). The Strengths and Weaknesses of the Implementation of Project Based Learning : 4(3), 
478–484. 

Suryaningsih, Y. (2017). Pembelajaran berbasis praktikum sebagai sarana siswa untuk berlatih 
menerapkan keterampilan proses sains dalam materi biologi. Bio Educatio, 2(2), 49–57. 

Svanström, M., Lozano-García, F. J., & Rowe, D. (2008). Learning outcomes for sustainable 
development in higher education. International Journal of Sustainability in Higher Education, 
9(May 2014), 339–351. https://doi.org/10.1108/14676370810885925 

Temiz, B. K., Taşar, M. F., & Tan, M. (2006). Volume 7 Number 7 December 2006. International 
Education Journal, 7(7), 1007–1027. 

Thomas, A. S. (1998). Constructivist, interpretivist approaches to human inquiry. The Landscape of 
Qualitative Research: Theories and Issues, January 1994, 221–259. 

Thomas, J. W. (2000). A review of research on project-based learning. 94903(415). 
http://www.autodesk.com/foundation 

Turiman, P., Omar, J., Daud, A. M., & Osman, K. (2012). Fostering the 21st Century Skills through 
Scientific Literacy and Science Process Skills. Procedia - Social and Behavioral Sciences, 59, 110–
116. https://doi.org/10.1016/j.sbspro.2012.09.253 

Wardencki, W., Curyło, J., & Namieśnik, J. (2005). Green chemistry - Current and future issues. Polish 
Journal of Environmental Studies, 14(4), 389–395. 

Yalçin, S. A., Turgut, Ü., & Büyükkasap, E. (2009). The effect of project based learning on science 
undergraduates’ learning of electricity, attitude towards physics and scientific process skills. 
International Online Journal of Educational Sciences, 1(1), 81–105. 
http://www.iojes.net//userfiles/Article/IOJES_134.pdf 

Yam, L. H. S., & Rossini, P. (2010). Effectiveness of project-based learning as a strategy for property 
education. Pacific Rim Property Research Journal, 16(3), 291–313. 
https://doi.org/10.1080/14445921.2010.1110 

 
 


