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Abstract 
This study aims to identify the challenges in learning Nahwu at STAIN Mandailing Natal and to explore inclusive learning strategies that accommodate the diverse educational backgrounds of students. Such diversity, which includes students from Islamic boarding schools, madrasahs, and general schools, affects their level of understanding and motivation in studying Nahwu. The research employed a qualitative approach with data collected through semi-structured interviews, classroom observations, questionnaires, and document analysis. The findings reveal that students from general school backgrounds face greater difficulties in comprehending Nahwu material, whereas those from Islamic boarding schools demonstrate stronger prior knowledge. Inclusive learning strategies, such as the use of visual media and cross-background study groups, were found effective in enhancing students’ comprehension. However, challenges remain in implementing supplementary guidance outside the classroom. This study concludes that Nahwu learning needs to be designed in a more inclusive, adaptive, and responsive manner to meet the diverse needs of students, ensuring that the learning process becomes more effective and equitable.
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INTRODUCTION 
Nahwu (Arabic grammar) learning plays a central role in mastering Arabic at Islamic higher education institutions. However, the diversity of students’ educational backgrounds, such as those from pesantren, madrasahs, and general schools, often presents challenges in the learning process. This diversity affects students’ comprehension and motivation in studying Nahwu. In addition to differences in educational background and low student interest, Nahwu learning also faces issues such as limited teacher professionalism, restricted learning time, and textbooks that are not fully covered [footnoteRef:1]. Research by Yunisa also found that differences in students’ educational backgrounds, low motivation, and materials that do not start from basic concepts pose significant challenges in Nahwu learning[footnoteRef:2]. At the higher education level, students encounter problems caused by unsupportive educational backgrounds, weak mastery of Nahwu and Sharaf, limited vocabulary, and low motivation to learn Arabic. Research by Reksi et al. found that first-year students from non-pesantren backgrounds struggle due to educational heterogeneity, facing obstacles such as lack of interest, delayed adaptation, low self-confidence, and anxiety during the learning process [footnoteRef:3]. [1:  Vitri Angelina et al., “Problematika Pemahaman Nahwu Mahasantri Yayasan Munashoroh Indonesia (YMI) Pusat,” Lugatuna: Jurnal Pendidikan & Ilmu Bahasa Arab 2, no. 1 (2023): 28–42; Rijal. Muhammad khairul Asiah, Zamroni, “Problematika Pembelajaran Nahwu Dalam Meningkatkan Keterampilan Berbahasa Arab Di Lembaga Pendidikan Indonesia,” Borneo Journal of Language and Education 2, no. 2 (2022): 170–85, https://doi.org/10.32699/liar.v3i01.995.]  [2:  Melinda Yunisa, “Problermatika Pembelajaran Bahasa Arab Dalam Aspek Ilmu Naheu Dan Sharaf Pada Kelas X Madrasah Aliyah Laboratium Jambi,” AD-DHUHA : Jurnal Pendidikan Bahasa Arab Dan Budaya Islam 03, no. 2 (2022): 1–15.]  [3:  Ali Wafa Reksi Dinda Lukmana, Nadlir Nadlir, “Problematika Heterogenitas Latar Belakang Pendidikan Dalam Pembelajaran Bahasa,” Jurnal Al- Fawa ’ Id : Jurnal Agama Dan Bahasa 14, no. 1 (2024): 30–45.] 

Additionally, students’ lack of concentration, unstable internet access, limited references, and restricted learning media and environment also contribute to challenges in Nahwu learning at universities [footnoteRef:4]. These issues are further compounded by curricula that are not properly designed and teaching methods that are less effective [footnoteRef:5]. Therefore, inclusive Nahwu learning strategies are needed to accommodate students from diverse backgrounds. [4:  Rappe and A D Angraeni, “Kesulitan Belajar Online Ilmu Nahwu Pada Mahasiswa Pendidikan Bahasa Arab,” Shaut Al Arabiyyah 12, no. 1 (2024): 47–56, https://doi.org/10.24252/saa.v12i1.43257.]  [5:  Ade Arip Ardiansyah and Azhar Muhammad, “Implementation of Integrative Arabic Grammar (Nahwu & Sharaf) Curriculum in Islamic Boarding School,” Izdihar : Journal of Arabic Language Teaching, Linguistics, and Literature 3, no. 3 (2020): 211–28, https://doi.org/10.22219/jiz.v3i3.13264.] 

At STAIN Mandailing Natal, students with varying educational backgrounds face challenges in understanding Nahwu material: some struggle with basic concepts, while others perceive the material as overly theoretical and impractical. This indicates a gap in the learning process that needs to be addressed. Although the Mandailing Natal Regency Government has issued regulations on a Religion-Based Curriculum to align religious education with local characteristics, Nahwu learning at STAIN Mandailing Natal remains hindered by methods that are insufficiently inclusive and not fully adaptive to student diversity [footnoteRef:6]. Hence, evaluation and development of more effective and contextually relevant Nahwu learning strategies are required. [6:  Dinas Pendidikan, “Perbup Nomor 12 Tahun 2022” (Mandailing Natal: Pemda Kabupaten Mandailing Natal, 2022).] 

This study aims to identify students’ backgrounds in Nahwu learning, describe the challenges arising from such diversity, and develop and evaluate inclusive strategies that effectively reach all students. The research is significant as it contributes to developing inclusive Nahwu learning strategies that can accommodate all students, thereby enhancing learning effectiveness and motivation. The findings can also serve as a reference for educational institutions in designing curricula and teaching strategies that are more responsive to student diversity.
The diversity of students’ backgrounds—educational, cultural, and religious—necessitates an inclusive approach to Nahwu learning. Research shows that Project-Based Learning effectively improves students’ understanding through practical approaches and that locally-based teaching materials make learning more contextual and easier to comprehend [footnoteRef:7]. The use of Interactive Whiteboards (IWB) has also proven effective in visual and interactive understanding of grammatical concepts [footnoteRef:8]. In the context of diverse classrooms, differentiated instruction and multicultural models effectively address the needs of non-Muslim students and create classroom harmony [footnoteRef:9]. [7:  Suci Febriani, Yasmadi Yasmadi, and Sri Indah Lestari, “The Implementation Of Nahwu Learning Based On Project Based Learning At Uin Imam Bonjol Padang,” Al-Mutsla Jurnal Ilmu-Ilmu Keislaman Dan Kemasyarakatan 5, no. 2 (2023): 345–59, https://doi.org/10.46870/jstain.v5i2.442; Fina Nur Azizah and Afif Kholisun Nashoih, “Development of Functional Arabic Grammar (Nahwu) Textbooks Based on Local Wisdom for Arabic Language Students,” Arabiyatuna: Jurnal Bahasa Arab 8, no. 2 (2024): 703–30.]  [8:  Segaf Baharun and Sultan Abdus Syakur, “Interactive Whiteboard as a Medium for Nahwu Learning : Bridging Technology and Arabic Grammar Education,” International Journal Of Arabic Language Teaching 7, no. 1 (2025): 1–20, https://doi.org/10.32332/ijalt.v7i01.9977.]  [9:  Sugih Ardianto, Ammar Ahmed, and Uus Ruswandi, “Differentiated Learning to Solve Arabic Learning Problems Faced by Non-Muslim Learners,” International Journal Of Arabic Language Teaching 6, no. 2 (2024): 249–63, https://doi.org/10.32332/ijalt.v6i02.9775; Hosnan, Maskuri, and Muhammad. Hanief, “Empowering Diversity: A Multicultural Approach to Inclusive Islamic Education,” International Journal of Social Science and Human Research 07, no. 03 (2024): 2015–22, https://doi.org/10.47191/ijsshr/v7-i03-65.] 

In other foreign language education contexts, strategies such as active learning, peer tutoring, cooperative learning, and direct instruction have proven successful in inclusive classrooms. Although pedagogical and facility limitations remain challenges, teacher training can strengthen their effectiveness [footnoteRef:10]. Several pesantren, such as Daarul Uluum Majalengka, have implemented integrative approaches to improve acceptance of Nahwu and Sharaf, despite internal challenges such as student boredom and teacher imbalance [footnoteRef:11]. Non-Muslim students face both linguistic and non-linguistic barriers, which instructors address through adaptive approaches such as transliteration, repetition, and tailored motivation [footnoteRef:12]. [10:  Jumatul - Hidayah and Ruly - Morganna, “Fulfilling the Needs of Diverse Students: Teaching Strategies for Efl Inclusive Classrooms,” Suar Betang 14, no. 2 (2019): 183–95, https://doi.org/10.26499/surbet.v14i2.135.]  [11:  Ardiansyah and Muhammad, “Implementation of Integrative Arabic Grammar (Nahwu & Sharaf) Curriculum in Islamic Boarding School.”]  [12:  Jumadi and Isninda Nur Masithoh, “Strategi Dosen Mengatasi Kesulitan Belajar Mahasiswa Non-Muslim Dalam Pembelajaran Bahasa Arab Di Universitas Pendidikan Muhammadiyah Sorong,” Jurnal Paida 2, no. 1 (2023): 156–69.] 

Additional efforts, including supplementary classes, study groups, and the creation of a language-rich environment, have been implemented to bridge gaps in understanding qawaid [footnoteRef:13]. Furthermore, the Aptitude Treatment Interaction (ATI) method has shown positive results in increasing motivation and learning outcomes for non-Arabic students [footnoteRef:14]. Other studies reveal challenges in teaching Nahwu, such as limited facilities, lack of motivation, and skill gaps [footnoteRef:15]. Strategies such as group learning, digital media utilization, and ATI approaches have helped overcome these obstacles [footnoteRef:16]. [13:  Reksi Dinda Lukmana, Nadlir Nadlir, “Problematika Heterogenitas Latar Belakang Pendidikan Dalam Pembelajaran Bahasa.”]  [14:  Hikmah Maulani et al., “Implementation of Aptitude Treatment Interaction (ATI) in Nahwu Learning: Identification of Student Ability Characteristics,” Arabiyat : Jurnal Pendidikan Bahasa Arab Dan Kebahasaaraban 9, no. 1 (2022): 30–43, https://doi.org/10.15408/a.v9i1.23012.]  [15:  Mohamad Asvin, Abdur Rohman, and Muhammad Ulinnuhaa, “Problematika Pembelajaran Nahwu,” AL-MIKRAJ Jurnal Studi Islam Humaniora 4, no. 2 (2024): 1768–72, https://doi.org/10.37680/almikraj.v4i02.5350; Herwin, “Perbandingan Hasil Belajar Ilmu Nahwu Mahasiswaalumni Madrasah Dengan Alumni Non Madrasah Pada Prodi PBA Fakultas Tarbiyah IAIN Parepare,” Prodi PBA Fakultas Tarbiyah IAIN Parepare (Prodi PBA Fakultas Tarbiyah IAIN Parepare, 2024).]  [16:  Maulani et al., “Implementation of Aptitude Treatment Interaction (ATI) in Nahwu Learning: Identification of Student Ability Characteristics.”] 

Despite the many approaches applied, most studies have not specifically examined Nahwu learning from an inclusivity perspective. This represents an important research gap addressed in this study. Previous studies have mainly focused on methodological aspects or the development of teaching materials, with limited attention to inclusive Nahwu learning strategies that consider students’ diverse educational backgrounds. Therefore, this research aims to fill this gap by exploring inclusive Nahwu learning strategies at STAIN Mandailing Natal.
The hypothesis of this study is that implementing inclusive Nahwu learning strategies can enhance understanding among students with diverse educational backgrounds at STAIN Mandailing Natal. The variables studied include Nahwu learning strategies, students’ educational backgrounds, and students’ levels of comprehension and motivation. This research employs a qualitative case study approach, involving observation, interviews, questionnaires, and document analysis to identify challenges, strategies applied, and their effectiveness in improving Nahwu understanding among students.
In this study, several terms need clarification: STAIN Mandailing Natal refers to an Islamic higher education institution in Mandailing Natal Regency that integrates religious values with scientific education [footnoteRef:17]. “Inclusive” refers to a learning approach that considers students’ diverse backgrounds to ensure all students, regardless of previous education, can understand and actively participate in Nahwu learning. [17:  Sekolah Tinggi Agama Islam Negeri Mandailing Natal, “Peraturan Menteri Agama Republik Indonesia Nomor 27 Tahun 2019 Tentang Statuta Sekolah Tinggi Agama Islam Negeri Mandailing Natal,” Pub. L. No. 27, 1 (2019).] 


RESEARCH METHODOLOGY 
This study employs a qualitative approach to examine the implementation of inclusive Nahwu learning strategies at STAIN Mandailing Natal, focusing on the challenges faced by students from diverse educational backgrounds. The population of the study consists of students in the Arabic Language Education program from various educational backgrounds, enrolled in Nahwu courses at STAIN Mandailing Natal during the 2023–2024 and 2024–2025 academic years. The sampling method used is purposive sampling, selecting students who represent different educational backgrounds, including those from pesantren, madrasahs, and general secondary schools. This method was chosen to ensure that the research captures a wide range of perspectives and experiences related to Nahwu learning.
Data were collected using four primary instruments: semi-structured interviews, classroom observations, questionnaires, and document analysis. Interviews were conducted with 10 students, selected based on their willingness to participate and representation of different educational backgrounds. Each interview lasted approximately 15–30 minutes, focusing on students’ perceptions of the challenges they face in learning Nahwu and their views on inclusive learning strategies. Classroom observations were carried out over four sessions to observe how Nahwu was taught and how students interacted with the material and their peers. Documents such as course syllabi and teaching materials were also analyzed to understand the teaching approaches and content used in Nahwu instruction. In addition to semi-structured interviews and classroom observations, a short questionnaire was used as a supplementary instrument to obtain supporting quantitative data. The questionnaire consisted of closed-ended questions regarding the level of difficulty experienced in learning Nahwu, categorized into three levels: high difficulty, moderate difficulty, and no difficulty. This questionnaire was distributed to 30 students from three educational backgrounds—pesantren (11 students), madrasah aliyah (10 students), and general schools (9 students)—selected purposively. The results of the questionnaire were used to complement and strengthen the thematic analysis derived from the primary qualitative data.
Data analysis was conducted using a thematic approach, whereby interview transcripts and observation notes were coded and grouped into themes related to the challenges of Nahwu learning and inclusive teaching strategies that could be applied. To ensure the validity and reliability of the study, member checking was conducted by returning interview transcripts to participants for verification and feedback. Triangulation was also carried out by comparing findings from interviews, observations, document analysis, and questionnaire data to enhance the credibility of the results.
The analysis plan included identifying recurring themes related to the effectiveness of inclusive learning strategies and the difficulties faced by students from diverse educational backgrounds. The findings of this study were compared with existing literature on inclusive education and language learning strategies to assess the consistency and novelty of the results.
One limitation of this study is that the findings may not be fully generalizable to other institutions with different student demographics. Furthermore, the relatively small sample size may restrict the breadth of perspectives obtained, although the number is sufficient for the qualitative approach employed. Nevertheless, this methodology provides valuable insights into the challenges and opportunities of implementing inclusive Nahwu instruction, particularly at STAIN Mandailing Natal.
RESULT AND DISCUSSION
RESULT
This study aims to identify the challenges in Nahwu learning at STAIN Mandailing Natal and to explore inclusive learning strategies relevant to the diversity of students’ educational backgrounds. Based on interviews, classroom observations, and document analysis, it was found that most students experienced difficulties in understanding Nahwu material, particularly those from general educational backgrounds. This difficulty is attributed to their limited prior experience in systematically studying Arabic grammar before entering higher education.
Table 1. Students’ Level of Difficulty in Nahwu Learning Based on Educational Background
	Educational Background
	Number of Respondents
	High Difficulty (%)
	Moderate Difficulty (%)
	No Difficulty (%)

	Pesantren
	11
	11%
	28%
	61%

	Madrasah Aliyah
	10
	29%
	41%
	30%

	General Schools
	9
	67%
	27%
	6%


The data in the table show that students from general schools experience significantly higher levels of difficulty compared to those from pesantren. Conversely, students with a pesantren background demonstrate stronger initial mastery of Nahwu material. This indicates that a uniform teaching approach is unable to accommodate the diverse learning needs of all students.
Interview findings reveal that students from pesantren generally have an advantage in understanding Nahwu material. They feel more prepared because they had already acquired the basics of Nahwu during their pesantren education. In contrast, students from general schools reported significant difficulties, particularly in the early stages of their studies, as they had never formally studied Arabic grammar structures.
Nevertheless, there are indications that the use of visual learning media, such as animations or diagrams, can assist non-pesantren students in understanding fundamental Nahwu concepts. However, some of them still displayed limitations in their willingness to ask questions or actively participate in discussions outside the classroom, thus requiring additional support through more responsive learning strategies.
Classroom observations further revealed that differences in educational background influenced student interaction during the learning process. In the first interaction model, when the lecturer used a lecture-based method, pesantren-background students appeared active, while those from general schools tended to take notes and remain passive. In the second model, the use of visual media (such as i‘rab diagrams and markers) increased the attention of non-pesantren students, with even two high school graduates raising questions. In the third model, when cross-background study groups were formed, students from pesantren were observed guiding their peers. Finally, the fourth model demonstrated increased confidence among non-pesantren students when presenting their group discussion results.
The inclusive learning strategies applied in this context include three main approaches. First, establishing study groups with members from diverse educational backgrounds, aimed at complementing and strengthening mutual understanding among students. Second, adapting learning media through the use of visual aids such as videos, images, and diagrams to facilitate the comprehension of grammatical concepts in Nahwu, especially for students without a strong foundation. Third, providing additional guidance outside regular class hours as a mentoring space for students who require further explanation or who feel less confident to ask questions in class.
Figure 1. Students’ Perceptions of the Usefulness of Inclusive Strategies in Nahwu Learning
The data in Figure 1. Student Perceptions of Inclusive Strategies shows that visual learning media were rated as the most helpful by students (61% reported them as very helpful), followed by mixed learning groups (54%) and additional guidance outside of class (48%). This indicates that visual-based approaches have a significant impact in bridging gaps in understanding Nahwu, particularly for students from general education backgrounds. Visual support facilitates the internalization of the abstract grammatical structures of Arabic.
Although the majority of strategies were considered beneficial, some challenges in their implementation remain, particularly regarding additional guidance outside of class. About 15% of respondents reported that this strategy was not helpful, citing time constraints and reluctance to actively ask questions outside class. This highlights the need for a more personalized and flexible mentoring approach.
Furthermore, interview results revealed that students from general schools stated that visual media and mixed learning groups were very helpful in understanding Nahwu structures that previously felt unfamiliar. Meanwhile, students from pesantren found that additional guidance was more effective in deepening their existing understanding.
The documents analyzed in this study consisted of the Nahwu course syllabus and teaching materials used in lectures at STAIN Mandailing Natal. In the syllabus, the learning objectives focused on mastering Arabic grammatical content such as i‘rab, tarkib, and other Nahwu rules. The listed teaching strategies included lectures, discussions, and assignments, without detailed explanations of media-based or inclusive approaches.
The primary teaching materials used were Arabic texts from classical sources. These materials did not reflect a systematic integration of visual media, such as diagrams or illustrations, nor the consistent use of other visual aids as part of the learning content. Likewise, no guidelines or formal formats for collaborative learning, such as mixed group work, were found in the official documents.
Nevertheless, these findings indicate that the visual-based learning strategies identified through observation and questionnaires were not explicitly reflected in the planning documents. This suggests that some inclusive approaches may have been applied flexibly by lecturers outside the framework stated in the syllabus or teaching materials.
DISCUSSION
The findings of this study affirm that the diversity of students’ educational backgrounds significantly affects their level of difficulty in learning Nahwu at the university level. Students from general schools tend to experience greater challenges compared to those from pesantren backgrounds, as reflected in the questionnaire and interview data. This aligns with the findings of Reksi Dinda Lukmana and Nadlir, who argued that non-pesantren students face challenges such as weak foundations in Nahwu and Sharf, limited vocabulary, and a lack of confidence in the learning process [footnoteRef:18]. [18:  Reksi Dinda Lukmana, Nadlir Nadlir, “Problematika Heterogenitas Latar Belakang Pendidikan Dalam Pembelajaran Bahasa.”] 

Classroom observations in this study also showed that traditional lecture strategies were more supportive of pesantren-background students, while general school students benefited more from the use of visual media and collaborative strategies. This is consistent with the research of Baharun and Syakur, which demonstrated that the use of interactive whiteboards and visual media helped clarify abstract grammatical concepts in Arabic learning [footnoteRef:19]. Adjusting teaching strategies thus becomes crucial in responding to the heterogeneous needs of students, as emphasized by Ardianto, Ahmed, and Ruswandi in their differentiated learning model, and by Hosnan, Maskuri, and Hanief in their multicultural learning model [footnoteRef:20]. [19:  Baharun and Syakur, “Interactive Whiteboard as a Medium for Nahwu Learning : Bridging Technology and Arabic Grammar Education.”]  [20:  Ardianto, Ahmed, and Ruswandi, “Differentiated Learning to Solve Arabic Learning Problems Faced by Non-Muslim Learners”; Hosnan, Maskuri, and Hanief, “Empowering Diversity: A Multicultural Approach to Inclusive Islamic Education.”] 

The syllabus and teaching materials examined in this study did not explicitly indicate the application of inclusive strategies such as visual media or collaborative learning. The mismatch between the planning documents and classroom practices indicates that inclusive strategies are still implemented individually and are not systematically documented. This reflects the findings of Ardiansyah and Muhammad, who noted that many Nahwu curricula have not been properly designed to accommodate diverse student backgrounds, and that the teaching methods employed often prove ineffective for certain groups of students [footnoteRef:21]. [21:  Ardiansyah and Muhammad, “Implementation of Integrative Arabic Grammar (Nahwu & Sharaf) Curriculum in Islamic Boarding School.”] 

The inclusive learning strategies successfully implemented in this context—such as cross-background study groups, the use of visual media, and additional guidance outside class—are consistent with cooperative learning and peer tutoring approaches, which have been proven effective in inclusive classroom settings [footnoteRef:22]. Furthermore, project-based learning (PBL), which emphasizes practical engagement, has also been shown to enhance students’ understanding of abstract concepts, as reported in the research of Febriani, Yasmadi, and Lestari [footnoteRef:23]. [22:  Hidayah and Morganna, “Fulfilling the Needs of Diverse Students: Teaching Strategies for Efl Inclusive Classrooms.”]  [23:  Febriani, Yasmadi, and Indah Lestari, “The Implementation Of Nahwu Learning Based On Project Based Learning At Uin Imam Bonjol Padang.”] 

Nevertheless, the findings that some students remain reluctant to ask questions and face time constraints in attending additional guidance sessions indicate the need for more personal and flexible strategies. The Aptitude Treatment Interaction (ATI) approach, which adapts teaching strategies to the individual characteristics of students, has demonstrated positive results in improving the motivation and learning outcomes of non-Arabic students and could serve as a relevant alternative model in this context [footnoteRef:24]. [24:  Maulani et al., “Implementation of Aptitude Treatment Interaction (ATI) in Nahwu Learning: Identification of Student Ability Characteristics.”] 

The supporting and inhibiting factors in Nahwu learning identified in this study are also echoed in other literature. Issues such as low teacher professionalism, limited time allocation, incomplete coverage of teaching texts, as well as insufficient facilities and references, represent common challenges that also emerge in the context of STAIN Mandailing Natal [footnoteRef:25]. This reinforces the view that Nahwu learning requires a pedagogical approach that is more contextual, flexible, and adaptive to the diverse backgrounds of students [footnoteRef:26]. [25:  Angelina et al., “Problematika Pemahaman Nahwu Mahasantri Yayasan Munashoroh Indonesia (YMI) Pusat”; Asiah, Zamroni, “Problematika Pembelajaran Nahwu Dalam Meningkatkan Keterampilan Berbahasa Arab Di Lembaga Pendidikan Indonesia.”]  [26:  Rappe and Angraeni, “Kesulitan Belajar Online Ilmu Nahwu Pada Mahasiswa Pendidikan Bahasa Arab.”] 

Taking into account both the literature and field findings, it can be concluded that efforts to achieve inclusive Nahwu learning must include curriculum revision, the development of more visual and contextual teaching materials, the enhancement of lecturers’ capacity in differentiated pedagogy, and the creation of learning spaces that encourage courage and active participation from students of all backgrounds.
This study implies the need for improvement in the planning and implementation of Nahwu instruction to make it more inclusive of students’ diverse backgrounds. The syllabus and teaching materials need to be aligned with strategies that promote the use of visual media and collaborative learning. Lecturers are encouraged to adopt more flexible and responsive methods, such as cross-background study groups and personalized additional guidance. In addition, institutions may provide support services such as language clinics to assist non-pesantren students experiencing difficulties, thereby ensuring that Nahwu learning becomes more equitable and effective for all students.
CONCLUSION 
In conclusion, this study underscores the importance of designing Nahwu instruction that is inclusive and responsive to the diverse educational backgrounds of students. The findings reveal that a uniform teaching approach is ineffective in addressing the needs of all learners, particularly those from general schools who face greater challenges in comprehending the material. The use of visual media and collaborative learning has proven effective in bridging this gap, although such strategies have not yet been systematically integrated into official instructional documents. Therefore, this research makes a significant contribution by encouraging the renewal of Nahwu teaching strategies to be more adaptive and aligned with the actual needs of students, while also fostering a more equitable and meaningful Arabic language education in Islamic higher education institutions. 
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